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ABSTRACT

Project STEPS (Sequenced Transition to Education in
the Public Schools) was a federally funded demonstration grant to
develop a community-wide interagency process for the transition of
children with disabilities from prescheol to the public schools.
Participants were the local public schools and seven programs serving
preschool children with special needs. After program development, an
ocutreach Project dbedan to disseminate and replicate the STEPS model
throughout Kentucky. Through the outreach project, a statewide
training and technical assistance network is being put into place to
aid transition from early intervention programs to preschool programs
and from preschool programs tc sChool-age programs. The transition
model has evolved to include all children with ang without
disabilities. The four components of the STEPS model are interagency
coordination and policy development, staff development, family
involvement, and child preparation. Project products include the
"ACCESS Handbook™ (a generic guide to supplemental services available
to parents and families), the Helpful Entry Level Skills
Checklist~-Revised Edition, the Instructional Strategies Manual
{Second Edition), and the Replication Manual (Second Edition).
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STEPS AWARENESS PACKET

Project STEPS (Sequenced Transition to Education in the Public Schools) was a three year federally
funded demonstration grant awanded to the Child Development Centers of the Bluegrass, Lexington, Kentucky, in
1984-1987. This project developed a8 community-wide interagincy process for the transition of children with
disabilities from (sending agency) to the public schools (receiving sgency). Participants in the project
were the local public schools (Fayette County Public Schools) sud seven diverse programs serving 1
children with special needs i ing private agencies, Hesd Start, and agencies affiliated with Mental
Health/Mental Retardation Services. agencies formed an interagency group known as the Lexington
Preschool Interagency Council (PIPC) to direct the transition process. This group has since gone on to engags in
a \;ariety of interagency activities. It has also stimulated development of more than forty other PIPCs in Kentucky
and other states,

In 1989, STEPS was funded for Outreach, again for three years. The Outreach Project will disseminate
and replicate the STEPS Mode! throughout the state of Kentucky, in conjunction with the Kentocky Department
of Education (responsible for services to children with handicaps ages three to five), the Kentucky Cabinet for
Human Resources, Department for Mental Health/Mental Retardation (Lead Agency for services to disabled
children birth through two), and Head Start.

By the end of the Outreach Project, & statewide training and technical assistance network will be in place
for transition from early intervention programs to preschool programs and from preschool programs to school age
programs (that is sending and receiving agencies). The transition model described has evolved to include all
children, with and with out disabilities, in the agencies represented. This will include the following.

1. Regional interagency teams of core facilitators that have the skills and materials necessary for
conducting STEPS Model training and replication in local communities. Core facilitators will
include representation from the three regional networks in Kentucky responsible for training and
technical assistance to local programs:

a. Five Kentucky Department of Education, Early Childhbood Regional Training Centers
for local districts.

b. Four Head Start Specislly Funded Cluster Coordinators,

e, Fourteen Mental Health/Mental Retardation (MH/MR) regions.

EDs591%6
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A statewide network of transition model replication sites in integrated educational settings
involsi"ing, in each locale at least one school district, MH/MR early intervention program and Head
Start Program.

3. Local program staff will be trained in the STEPS Model and their roles in child preparation and
the transition process.

4. Children and families will participate in effective transition procedures adopted by the fourteen
replication sites.

The STEPS Model focuses on the process of transition. This process oriented model includes four
components which are described below,

ADMINISTRATION (INTERAGENCY COORDINATION AND POLICY DEVELOPMENT)

The administration component includes both getting the job done (process) and getting along with others
{interagency coordination). It creates the atmosphere of cooperation needed for trausition. It coordinates the other
three STEPS Model components related to the child, the child's family, and staff. This structure involves
interagency coordination between the sending and the receiving agency(ies). It answers transition questions of who,
what, where, when, why, how, and involves the development of:

chains of command within participating agencies

an effective vehicle for communication and probiem solving

clarification of roles and responsibilities of participants at both administrative and instructional levels
timelines for the transition process

operational procedures which should be institutionalized within an area or participating agencics
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= forms and other documentation

n staff training and parent involvement in activities related to transition

= mechsnisos for programmatic/curriculy continuity

» stmtegxesforrmdb?v:‘gmd i

L procedures for referral, evaluation, preparation, placement, and follow up on both child and system level

An effective administrative structure serves several purposes. Itshomszﬁonnthemp,setﬁngatone
of interagency partnership. It provides systematic guidelines for how the process will work, thereby, keeping the
process orgsnized. Itmbhag’ channels and procedures for ongoing communication and problem solving. In
this way, the administrative structure is able 10 respond and adapt to various legal, %eandprogmnmnc
changes that impact transition. Thus, transition becomes a continually evolving process, helping to insure its
appropristenese aad relevance to local needs.

STAFF INVOLVEMENT

The skills and information needed for transition may vary in terms of specific conteni required by staff
from the teaching or thempist Jevel to the administrative level or from sending to receiving agency. However,
basic needs are commaon to all staff involved in transition. These are:

knowledge of other agencies’ programs, terminology, criteria for service eligibility, strengths, and
constraints

skills in child assessment and instruction relevant to developmental and transition needs

knowledge of transition policies, procedures, and timelines

ability to fill ont forms correctly so that thess can be effective communication tools

knowledge of other agencies’ hierarchies, chain of command, and staff roles and responsibilities.

Arn ongoing and varied approach should be in place for orienting new staff and updating retumning staff.
This insures that all staff have the skills, information, materials, and support needed o make transition work
effectively for children and families. Strategies include:

informal get-togethers for sending and receiving staff to get to know each other
opportunities for regular staff feedback to improve transition procedures

= written policies and procedures

= mgularst‘aﬁmecﬁqgsinwhichmﬁonismmgoingngmdaitem

®  group training sessions . .
» including clearly defined transition responsibilities on job descriptions or in agency policies
- including transition timelines on an agency calendar

= written and videotaped information on other agency programs

= cross program visitation

= administrative support

=

=

FAMILY INVOLVEMENT

Family involvement is a key factor for the successful transition of young children from one agency or
program to another. Major gosls of the STEPS model are:

H to increase the ability of families to actively and effectively participate in the educational process
of their children and
2) to facilitate early linkage of families to the receiving agency.

Because the peeds, interests, desire andfor ability for involvement vary among families, the STEPS model
incorporates & multi-option family involvement prograr: which provides for a vanety of levels of participation.
Collaboration between the sending and receiving services can result in 2 commmmity-wide program benefitting
families as they participate in the transition gx:ess Families have the pierogative of selecting the options they
feel will be the most beneficial. However, families are encouraged to participate in as many options 2s feasible.
The following options are made available to families:



gmuge Meetin gs/';dmm gs - A series of famil {bsmons isplmmerllmie mumsll*y;lc Smmmmmhmm
v ! ” : ics include: N AT it
S:ﬁﬁibiﬁtyncfwmmo!ogy);fm}yﬁghtsmdarmmdfedﬂdlws; IEP
implementation, and evaluation; available in the school systems; and criteria for
placement. Sessions may be held on an interagency or individual agency basis. Additional
meetings are scheduled as needed.

Individual Sessions - the child’s teacher in the sending agency is instrumental in explaining to
families many aspects of the transition process. This takes place mainly via family conferences.
If families generslly attend thess conferences, this is one option easily available to them. Since
the sending agency teachers are directly involved and are & key factor in this option, staff training
sessions and materials are available to insure that teachers understood both the transition

and concems that families may have. Receiving agency personnel are also svailable to i
topmvideneededcomﬁn%:dmmmspeciﬁcquasﬁms. Families frequently need help to
negotiate the system and to identify those key people who can help them throughont the transition
process, including after the transition placement period.

Summaries ~ It is helpful to develop and use materials detailing due procedures,
mﬁdly,pmmpheemmdcﬁm ﬂwevduatfm, thel"&, receiving agency
entrance requirements as well a3 descriptiops of services avai in the receiving agency.

Video Tapes - These can provide families with basic information regarding class size, eligibility
criteria, program overview, and a typical schedule, Thwevidmmpesmhemdea\mls‘ le for
families to view either individually or in a group.

Family Support Meetings - Family groups ide families with & support group that can continue
once children enter the receiving agency. They can include sending and reeewufg agency families.
This mskes available an option for developing "buddy systems” during the transition period.

Written Communication - This may take the form of a newsletter of other regular written
communication to inform and remz' families about timely transition meetings, issues, and time
lines,

Transition IEP Meetings - Families are encouraged to attend this ing and any other meetings
scheduled by the receiving agency. The receiving agency notifies the families and the sending
agency staff when these are scheduled and provide them with the evaluation reports that will be
reviewed at the IEP meeting. Sending agency staff meet with families prior to the receiving
agency JEP meeting to discuss findings in these written reports, to solidify &nnl y/seading agency
recommendstions and to answer any questions families may have about the process. Throughout
the year, families receive information sbout the IEP process through the writlen summaries,
individual assistance, and the group treining.

Supplemental Services Linkage - Frequently, families need services beyond the scope of
educational agencies. This can be a critical issue at transition time, especially when a service has
been available through the sending agency but will not be svailable through the next placement.
Families need help in getting the help they need. Families are provided a directory of local
supplemental services and i jon and assistance in accessing these services. Through the
STEPS demonstration project, a generic supplemental services guide was developed and is called
ACCESS. Further information about this supplemental guide 13 included in this packet,

Program Visitation - It is helpful for families to visit the program that their child will likely attend
prior to the IEP meeting. Procedures should be negotiated between the sending and receiving
agencies o make this as effective as possible for families and as minimally disruptive for the
program visited, Options include (1) individnal visitation; (2) group tour, and (3} open house with
reception st the program by receiving agency staff and families.

CHILD PREPARATION
Child preparation is a key element of transition, Child preparation includes:

1.

assessing the child's readiness for next placement;



2. p!mpipgchﬂdmmﬁminmesmdingagmymlamdmsﬁnsmechﬂdﬁnnedfmﬂse
receiving agency placement;

3. implementing instructional strategies in the sending agency;
4. conducting follow up activities after placement to insure program continuity.

Research (Vincent, Salisbury, Walter, Brown, & Gruenewald, 1980; Fowler, 1980; Hains, Fowler,
Schwartz, Kottwitz, & Rosenkoetter, 1989; Zigler, 1985) has shown that many children who experieace failure in
kindergarten or first grade have difficulty with social and bebavioral skills rather than prescademic skills. In
Wmmmmﬂmmmﬁmpmjeammmmwnmumsmm-
Revised Edition and Instructional Strategies Manual (2nd Ed.) to he!f‘eﬁcth a smooth transition from one
environment 1o the other. Specific informatinn about the Helpful Entry Level Skills Checklist-Revised Edition and
Instructional Strategies Manual (2nd Ed.) ere included in this packet.

PROJECT PRODUCTS

During the Demonsteation stage of Project STEPS, four (4) products were developed. These products
include the following:

ACCESS

The ACCESS Handbook is & generic guide to supplemental services available o parents and families. An
excerpt from the booklet is include in this packet.

HELPFUL ENTRY LEVEL SKILLS CHECKLIST-REVISED EDITION

The Helpful Entry Level Skills Checklist-Revised Edition was developed by preschool and public school
staff in Lexin Kentucky and field tested in early intervention programs ghout the state. It is designed
amiﬂpmwl&acbmhsdwﬁngﬁmﬁonﬂsﬁlbﬁﬂcbﬂdrumis&mdmommmbam
transition into the next environment (i.e. public schools). While the acquisition of these skills is not a requirement
forplaccment,itishnpedthnnheacquisiﬁonofthemskmswinhelpchddminthekadjumtinthonenschml
environment and will facilitate a child with disabilities in a placement in the least restrictive environment possible.
The skills targeted in the Helpful Entry Level Skills Checkiist-Revised Edition include skills,
communication skills, classroom rules, social behavior skills, and self-management skills, The checklist offers a
syﬁem&cmyofmordingmdidmﬁfyhgsp&iﬁcﬁmcﬁmﬂsﬁnsfmchﬂ&wgdngmmughmetmnsition
fbrocw,mdpmvidmformonitoﬁngofthmespeciﬁcskiﬂsmgetedforinmmﬁonuﬁ -ysar and at the end of
e year.

INSTRUCTIONAL STRATEGIES (SECOND EDITION) MANUAL

An Instructional Strategies Manual (2nd Ed.) has been developed to correlate 1o the five (5) areas assessed
on the Helpful Entry Level Skills Checklist-Revised Edition.

1. Classroom Rules

2. Work Skills

3. Communication Skills
4, Social Behavior Skills
5. Self-Management Skills

The pumof the manual is to provide teachers at the preschool level, with ideas for increasing the level of
indepen in young children as they make the transition from preschool to the next educational environment.
The manual includes sections:

1. Overview of Instructional Issues describing basic components of teaching and principles of
instruction applicable tﬁ&reschool children with disabilities (Wolery, M.).

2. helpful Entry Level Skills Checklist-Revised Edition

3. Instructional Strategies which include for each item on the checklist, teaching ideas for home and
school, games, books, kits, and records.



REPLICATION MANUAL (SECOND EDITION)

The Replication Manual provides guidelines for progmms and systems wishing to establish or formalize
a transition process. The mamnmal includes suggestions based on the development of the STEPS Model with
strategies and options that have proven effective in a variety of diverse settings. The mamual is divided into six
{6) sections which are described below,

Section One - provides sa overview of the STEPS Model, including a brief history and a summary of
the four(4) major components of the model.

Section Two - discusses the need for an effective transition process and the benefits of interagency
coordination.

Sections Three - Six - provides details about the major components of the STEPS Model. Information
includes a series of strategies, with objectives and considerations addressed during model development, followed
by steps to address esch objective,

FOR MORE INFORMATION, PLEASE CONTACT:

Beth Rous, Project Director
Child Development Centers of the Bluegrass, Inc.

465 Springhill Drive
Lexington, ky 40503-1233
606-278-0549
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